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Honorable T. H. Bell
Secretary
U.S. Education Department
Washington, D.C. 20202

Dear Mr. Secretary:

U.S. DEPARTMENT OF EDUCATION

NATIONALDVISORY COMMITTEE ON
BLACK HIGHER EDUCATION AND

SLACK COLLEGES AND UNIVERSITIES
Washington, D.C. 20202

FEB

On'behalf of the National Advisory Committee on Black Higher Education and
Black Colleges and: Universities,.' I am pleased to submit ar inteim report
on the status of (flacks in higher education, entitlec i's.giorr and

Retention Problems of Black Students at Seven Predogfiffi
Universities.

This report furthers the Committee's mandate to auti:ot am make
recommendations on the development of means, to increase accw,, retention
and graduation of Blacks from institutions of higher educ,..it- Wiith its

focus on barriers- tb admission and retention of Blat 'dents at

Predominantly white universities, the" report points L need for
expanded'assistance programs and equitable policies to inc access and
ensure opportunities for success of Blacks in higher edu..

We are grateful for the opportunity to focus national E. or) the

issues' that adversely affect higher educational opportini' ;y Black
AmericanS. it is our expectation that the findings and 1- :oti44*.rraitions

contained in this report will assist the Federal governmer- initiating
and continuing efforts to provide racical equity in highE, .cation.

Sincerely,

gic-a4.0
Elias Blake, J
Chairperson



FOREWORD

The s . - =mai Advisory Committee on Elack Higher Education and 8lack
acrd Universities as established by the Secretary of Health,

Eat= and Welfare in 1976 to advis- a7-1 make recommendations to the

Se-n-r the Assistant Secretary of E:uc.:--on, and the Commissioner of'
E:s.c2? )ri on all aspects of , hi goer educon of Slick Americans. Its

as extended to June 30,. 1980, by he Secrettary of Education to
erricib -:tie Committee to continue these imor-tant folot:/ns within the U. S.

41it:z1-'m Department.. In Jridertaking these the Committee has
riesetms,,,:d a Plan of Action that calls .forme pros urtim of various reports

,1:771:. the status o' Blacks in h: ner Dior and offeririv

t=nmE Irm=lons based on the findings of thc7.4 rep rto.

Adrr- for and Retention Problems of Black Student' a:_Sevea Predominantly
Whi:71-onversiMes is the latest in the cortir mg series of Committee
y-eporr2 designee to attract.. national at eti tY problems of Black

ration in higher education aad to in-ruenre U.S. education policy.
The :0,zerns addressed in this report derive f-rrn Gcal. II, Opportunities
fo- arc,:ess, of the Committee's Plan of Action. Sectton B of Goal II calls

4t- :Ira. "review and identification of means ft= Increase_access, re,ention
tint 1:ruduation of Blacks from institutions -of hig'-er education at the
lraoaate, undergraduate, and professional .s:hool levels" (Charter Area
f9)

i-ev-r.,T.1-s reports in the.series include:

Ta-met Date, 2000 AD: Goals for Achieving Higher Education Equit 4's

Black Americans, Volume 1, which represented the culmination of t e

activities of the original fifteen members of the Committee by presenting
the necessary components of a long range plan for increasing the

partic..7.ination of Black Americans in higber education and enhancing th
histcrtcally Black colleges and universit7es..

_ .

-- Still A Lifeline: The StatUsof Wttoricall Black Coluld_
Universities, it; apse :on current cone tions n t e Nation

historicallyBlackbolleges and provired a framework for future

.recommendationS de$igned'IO enhance uniqueseCtor of the higher
education sy$tem.

- -The Black EdUcational:Polic 'Researcher: An Unta..ed National Resource,

whic en ie. reasons: or le:paucity or n.esears ac s on ques ions

of public polity:relatedja the'edUcatione needs of Slacks and explored
ways to eipand?theiretearthand Stholarship ease;

_ _
Black Col le es and:Universities: ''An'issevrtial COm onent of a Diverse

System orTrig er uca, ic s resse --me con nuing commitment o
historically:B1400Pitt4fonttoServe minarltY andlOWintomestudents

theAped3.00,100heircontinuet

- AcceSS.,of.-4

whic nves .ga e - ITTer ac :par ciPation- n-

postsecondary_:educallon,identifiedpoSsiblevays to increase -access, And

educational st0cOres:iii`order:6'Meetthe future' needs of:Black .students.
.7.



This rep,21 7. also deals with Jaarriers to higher emucation facedt. Black
American., but it. focuses specifically on admiss:7 and retention 7 oblems
at sever predominantly white universities. Thrx,:h a series of -ndepth
interviews and an analysis of. questionnaires F;=inistered tc Black
students, Black faculty and administrators, :177. white faculy and
adminis77it:7-s at the unive-sities. studied, the r-E:z.-.-t reveals thE: Black
students barriers: admission and retent-:n ranging fr:771 poor
secondary school prepara--on and university to ina:equate
financia. -A and a pauc-L' of Black faeulty ro models. It c7-cludes
that. premmtiantly white irniversities need to sr up their ef- -ts to
reu.ult art_- admit Blacks (particularly those from -.7a lower income ;-lups),
create nesdet support systems to ensure retentio7 o= Black stud=z, and
encourage .:a.m7c.? welcoming campus environment.

The -Comn7tteiE extends special .:appreciation to Dr. Donald H. -.Smith,
profeSsor vucation at Baruch,College of the .:Yty University :f New
York, who br-vu pt his substantial knowledge and profound insight to _Dear on
this little erjlored question with such fruitful results. The Committee
also wishes .o acknowledge the contributions of its program Delegate, Carol
J. Smith, who supervised the researchh-and production of the report, and
Susan H. Couthlin, who edited the report.

vi

Elias Blake, Jr.
ChP.irperson
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I. INTRODUCTION

This, study was commissioned by the National Adiisory Committee on Black
Higher Education and Black Colleges and Universities to serve a three-fold

purpose: .

1. to identify the principal problems related, to the admission an-dr--

retention of Black undergraduate students in institutions of higher
educatton;

2. tb propose program alternatives and strategies for their retention
add graduation from college; and .

3.. to make recommendations regarding the responsibilities of

predomfr:ntly white institutions in assuring access and graduation
opportunities fortBlack students.

: 0

Originally the investigation was to include,students in graduate and

professional schools. However, time and scheduling consttents prevented
their inclusion in the' study.

During visits to seven predominantly white universities, this investigator
conducted personal interviews and administered Vjuestionnaire to Black

students, Black .faculty and administrators, and white faculty and

administrators. ,

The study was originally designed to include one dist 'shed private

university and one public State university from each of four geographical
regions--East, South, Midwest and West. However, the southern public
university selected for the investigation declined to participate, citing
its involvement in ongoing litigation related to the Adams desegregation
mandate. The refusal came too late to substitute ane5FTnstitution, so
the study was carried 'nut with seven universities. For purposes of this ,

report, -I .shall call them East Public University, East Private University,
South Private tUniversity, ,Midwest Public University, Midwest ,Private

UniversitY, WeSt Public University, and West Private University:

Identical letters were sent to all of the institutions, requesting
meetings be arrang%d with the following groups or individuals:

--Chairperson, faculty and-four or five members of
student organization;

--Black students, who were net members of Black student organizations (seven
or eight, including graduate students);

that

the largest Black

, , . .

Students Vice President for Student Affairs;

the universities and

invejtkoffiC100101iAngcatal:participating in the.indepth,inter
VieWS,.andlAnSWering the questionnaires would

-

not be cited by name.

\



--DireCtor of Admissions; .4,

Dirttor of Financial Aid;

hairperson of thefaculty Senate;

c.

--Directoir of Freshman Studies /Director of Developmental Studies (if such
or a 'similar ackninistrator existed); and

..--Black faculty, administrators or support staff.

The amount of cooperation from the universities varied, For example, one
university complied with all requests--making'studentS, administrators and
faculty available and hosting two luncheons and a dinner. At the opposite
end of the spectrum was a university that planned no meetings until I had
actually arrtved on campus. Still another arranged the meetings at six
different sites on a vast campus, making it almost impossible to collect
the required data in the two days allotted for each campus visit.

As a result, the number, of questionnaires administered and the number and
qual'ty of interviews obtained varied froM campus to campus. However,
despite the difficulties encountered and the short time period available to
conduct .the study (April 15, 1979 to May 25, 1979), a good deal of useful
information was acquired.



II. ANALYSIS OF INDEPiii INTERVIEWS

An Overview of Admissions and Attrition

The admissions and attrition statistics made available by the seven
universities included in the study are incomplete. In some cases,
university officials'rlported that they had no data; in others, data were
simply not provided; still others provided incomplete or contradictory
data.

Nonetheless, it is clear from the data available that Blacks make up a
small percentage of admissions at the private schools investigated, with
some universities increasing and others decreasing their Black enrollments
since the early seventies. The public universities have made only slightly
better progress.: (Table 1)

The period of the late sixties to the early seventies seems to represent a
pivotal point in the.pattern of Black admissions to higher education
institutions. Following the-death of Dr. Martin Luther King, Jr., in 1968,
many American universities,.including all of those in the study, initiated
special efforts--sometimes special programs--to increase Black admissions.

For example, South Private University--which admitted no Black

undergraduates; until 1963, admitted only a handful thereafter, and

recruited no Blacks until 1969--was strongly motivated by the King

assassination and a subsequtnt takeover of the president's office by Black
students. Following*the disturbances, the university instituted a Summer
Transition Program (STP), created an Office of Black Affairs (changed to
"minority" affairs in 1978), launched an Afro-American Studies Program,
and hired a.Black admissions officer.

In fact, all of the universities studied have mlack personnel in their
admissions offices. Some of the Black admissions officers concentrate
exclusively or primarily on recruiting Black students, while others are
assigned to work with a. more general population.

ti

Likewise, all of the universities, except West Priiate, has or had a
special program to promote the academic adjustment of Black students whose
admissions credentials (Scholastic Aptitude Test scores, class rank, grade
point average) do not qualify them for regular admission or whose academic
Projections suggest difficulty in remaining in school. 'Even East-Private
University,-which can boast of. Black students with college board scores
averaging 100 points above their-nearest rivals, found it necessary to,
establish an "Efficacy Seminar" in-an attempt to help those Students'
systematically structure their goals and learn to manage their time.
Midwest Private had a special program during 1971-1973 but discontinued it.
Midwest Public has an Opportanity Program. that provides for specie
admissions, financial aid, academic assistance, and "other ,necessary

support." East Public University has a State. Educational OPportunity Fund
Pro9rap which, suPP1?mented by university funds, Provides financial aid
and academic support services. West Public has a Freshman Summer Program

and an Academic Advancement Program that provide academic support

services. As mentloned earlier, South Private has a Summer Transition
Program (STP).
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TABLE 1: !OBER ,OF BLACKS AtilITTED TO SELECTED,IliSTRUTIONS
AND BLACKS

AS PERCENT OF-TOTAL-STUDERS-A0N111E0,19.12 to 1978

Illit1111741t Nueter Percent1514.0 Instlitta':
of Of., :total

111te .Adiitted :,lilscks Admitted

Eittltivitt 91 .7

(Iilis141vite.' '59 ,' "5,5 45 6.6

SiU811'FrtOste" :.
, ,, jit,, 6,3

lint Private'
294 '4,5 ,, 366' 4.',6':

.:?
,

Public, ,' 41 '

,111iiist: Ri010/ -,1,108' 5,7 ', 1,351': , 6,6
I

t i
I 1,

. 7

,

14;14100S etchonimetiCIla,lialed, on datii:':thet:do not 'clearly Separate undargraduate
enrollment, from graduate lend, professional enrollment.

1974

limber Percent

of of total
Blacks Admitted

1975

Nisbet Percent

of of total
Blacks Admitted

1976

Nueber Pehent
of of total

Blacks Admitted

.1971

Number Percent

of of 'total
Blacks Admitted

1978

limber Percent
of of total

Blacks Admitted
76 75 90 174 8.1) 178

33 4,2 36 4,5 38, 4,4 18 2,2 26 3,2

83 6,3
87, i1

304 4,6 327 5,0 331 5,0 340 8,2 356 5,4,
709 10,9 722 .10,4 718 11,0 947 12,0 1,205 14,1

10246 6,2 1,268 6,0 1,364 C,4 1,364 6,3. 1,339 5,2

, , .'.
;10afi:PablIciPraVided no,orallientdata;;Wt',the uniVeraity!s'interii iePart, 'Lidergraduati Enrol t_Planning-14"-indidateii Present undergraduate
enrollieeat; of19,200,4graph deptcting',the'ethniCitiof Nest :Public f esbuon-.frci-t m to the present appears to indicate slow increase
in ,Black friatoKfrcie

aboUt ',V, percent In' the xties-to f percent'in:.the late 'seventies,



South Private University's program rates a closer look, as it illustrates
differences in Black and white perceptions that surfaced time and again at
all of the universities investigated. At the outset, the purpose of the
STP was to provide precollege academic support and remedial education for
entering Black freshmen whose records indicated the need for special
assistance. Gradually the program's racial composition has changed; it now
includes numbers of white women and a few white male athletes. University
officials say the change is designed to avoid "stigmatizing" Black students
by placing them in an all Black program. Black-faculty and students have a
different explanation. They view the inclusion of white students as a
weakening or,commitment to Black students at best and, at worst, a veiled
move to dtsdontinue the program. They point out that every STP 'slot
allocated to a white student eliminates a space for a Black student in need
of academic assistance. By reducing opportunities for, underachieving
Black students, SOuth Private could ultimately limit its Black admissions
to an elite group of high achievers.

In fact, a growing lack of interest in underachieving Black students from
inner-city high schools was evident among most of the universities
investigated, even though they have taken some steps to provide assistance.
For example, 75 percent of the current Black population at. East Private
University is middle-and upper-class and the product of predominantly
white communities and predominantly white schools. By contrast,. in 1969,

40 percent of the Black population came from the lower class. An East
Private official looked at this shift as a positive sign: "It is right for

East Private and better for the students, because there is better

adjustment and less desperate alienation." One admissions director from
another private university put it more bluntly: "If we had two Black

.ttudents with almost identical admissions prerequisites to choose from, we
would choose the one from the private school." Pressed for a reason,
official responded, "Parochial ,and prep school graduates have been

socialized to fit into our academic and social requirements better than
those of the public schools."

This preference for students from private schools over those with equal
qualifications from" public (mostly inner-city) schools portendsportends--a---------

potentially elitist admissions policy, in which few students from all-
Black inner-city schools will gain entree to the most prestigious
universities. Taken to its logical conclusion, such highly selective
admissions-policies, which look not only for the highest achievers but also
for those who have been socialized in white environments, could ultimately
result in the development of an elite Black leadership that has little
identification" with its Black roots and, accordingly; feels little
responsibility for the Black underclass. 'This crucial issue surfaces not
only at the prestigious private universities but also emerges to a lesser
extent at the public universities studied.

The statistics on attrition are equally disturbing.- Even the incomplete
data made available suggest an alarming rate. of failure. At Midwest
Private and Midwest Public, the Black attrition rate hovers_ at about_43
percent. Considering Midwest Private's far more Selective --admissions
policy, this failure rate for Black students is enormous. West Public's

0
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Black freshmen fail at a rate of 31 percent; students enrolled in East
Public's special Educational Opportunity Program flunk out at a rate of 28
percent., (Neither of these figures describes more than a fraction of Black
students on either campus however.) South Private reports a small
attrition rate of 20 percent. East Private reports negligible Black
attrition, with 50 percent of the Black population doing honors work,
compared with 80 percent of the white population. West Private reports no
data. (Table 2)

The existence of special programs that provide academic and financial
assistance seems to have little impact on Black attrition at the_ universities investigated. Despite special academic and financial aid
programs at East Public, Midwest Public and West-Public, attrition is a
major problem. Midwest Private, which provides financial aid but no
special academic assistance, also has a major attrition problem. South
Private, which provides financial aid and has a special academic assistance
program, has a modest problem. East Private, which admits the cream of the
-Black crop, provides financial aid and conducts a special seminar to assist
Black students, has no special attrition problem.

Unfortunately, many university policy makers seem to believe that raising
admissions standards and favoring Black students from private schools are
the best ways to reduce high attrition rates or maintain Tow ones. Such a
strategy could be devastating to thc: educational 'aspirations of
economically poor Black students, from the inner cities. A policy of
elitism does not address the higher education needs of Black Americans.

The-SOcial Milieu

It is important to understand the social context in which the education of
Black students on predominantly white college campuses takes place.

Statements made during indepth interviews with Black, students revealed
that, by and large, they feel depressed, lonely and alienated. They
perceive their,universities as hostile places in which their relationships
with white professors and white students are often demoralizing.

At West Public, Midwest Public, Midwest Private and East Public, students
complained of police harassment. They referred specifically to a double
standard employed by campus security police, who frequently stop Black
students and require identification cards, while making no such demands on
white students.

During the interviewing period, serious racial tensions existed at'East
Public University, where Black students and some Black faculty were
pressing demands upon the university administration to improve the quality
of Black lifeoon campus. In several written communications to university
administrators and state education officials, the students expressed great
concern about the following issues:

- -lack of active recruitment of Black students;

- -changing admissions policies and standards, which would discourage Black
enrollments;

6
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TABLE 2: ATTRIION RATES OF BLACK STUDENTS, 1978-79 ACADEMIC YEAR

Fast Private 1/

Midwest Private 43%

South Private 20%

West. Private No data

East Public
_ 2

Midwest Public 42.7%

West Public 26/

1/
-- A special assistant to East Private's president indicated that due to the

unive roi-1 men t-crit e r tbl e,

The university could provide attrition data for only its Equal Opportuntv

Program (EOP,), which1 is one of four undergraduate colleges The EOP, which

is not-limited to Black students,. has an attrition rate of la- percent for

the class of '1978: Students believe that the attrition rate is at least

twice-as;high.

.3-/This figure, Which is based solely on data provided by the university, does

notpreSent,.a 'true picture. Attrition data on entering freshmen reveal an

average attrition rate of`P1'..spercent; ...for' entering ',IUniors,the figure is

21 percent.--: Overall, for new Slick freshmen and new Black Juniors, the
attrition. rate ',1,s 26:;:percent.''. Obviously, this figure does not account

tti-datitstwholdrovou.t_iit_Lollier 1 s ; namely, second-term freshmen ,

sePhiiniOreS,::seCOnd-tirm Juniors, and sen prs..



-high attrition Of Black -students;

.--insufficient financial aid;

--lack :of Black Vacuity and staff and attrition rate of same; and

--harassment by university police.

While a Black protest,rally about, these issues was taking place on campus,
a white.itudent attempted -to ride his motorcycle throughthe line of Black
Marchers, resulting in .forcible restraint of the cyclist and subsequent
rumors of Black attacks on white students.

Several written coMmunications from university officials 'and meetings
between officials the.;:students followed, with the universityattempting Voa-s-s ,studenWof fts--commitment .to._them., At the time
the interviews, Black students remained unconvinced. They were Very angry.

Midwest Public.' Univ
.ersity;. Black students had drawn up a similarwent concerns,' which included criticism of. the 'university's

vestments In:CorporationtA at.conduct business in South Africa.

Ves ist,ue?
a'Olackc.' ttidOt

er, saving
the" aitTriVate, Spoof stop.

dwest Private and East 'Private, as well.
Ssodation, at EasiltiyateLviaLinv- olved

lack Studies Program and demanding that
bliin "g offensfve humor.

,

exam .overtf, hosti 1 I ty .include an incident at West Public
ast-iliring; in Which2a2-Sigirreading, "nigers (sic) go home," was painted

on the steps of the administration' building, and the incident at Midwest
Public, in which the' eMbleM on -a building.honorina_a Black- activist was
whitewashed and embellished with a swastika.

What's more,' students,` who raise issues that they believe vitally affect
Black life on campus or inthe,,larger community are sometimes subject tosanctions. A.senior at Midires.t.Private who was involved in the divestiture
protests was called in by her .,:ivisor and reminded, of "the possible effect
Eder participatfon could have-upon her law school recommendations."

Sometimes- thesocial lesson takes' the .form of rewarding "appropriate
behavior." The recently formed Fannie Lou Hamer Society at East Private isa case in point. Its members, all Black, were said,by the Deatrof?Students
to have organized themselves as the antithesis of Black Student` AssociatiOn
types whose protests over.:Black studies, -diOesture and the Spoof they
heartily .disapproved. As..ond university administrator described it, the
outlook of the Fannie Lou Hamer Society was "so refreshing" that its first
social event, was attended, by no leis than the university's President and
Bean of Students.. Their presence clearly signaled support for approOiate, _
nonprotesting attitudes and behavior. Ironically, the late Fannie Lou,
Hamer, ,herself, a giant of Black protest, would have been unlikely to attendthe affair.



At the time of the interviews, South Private University was the only campus

that was not beset by serious racial conflict. Yet, South Private students

expressediany of the same sentiments that emerged as themes at the other

universities. As one put it, "I think Black people could go through this

entire university without learning anything about Black contributions to

America." Another South Private student called the lack of recognition of

Blacks in the curriculum "Criminal.". Other students complained of

"institutional racism" and cited numerous administrative and faculty

efforts to "make us forget about our Blackness," a characteristic seen by

many, though not all, of the students as something to be cherished.

On the other: hand, white administrators and faculty interviewed at South

Private expressed the opinionthat; in the best interests of all students,

race ought tobe downplayed. This divergence of views between what most

Black students feel is good for their cultural/emotional development and

what most white faculty and administrators feel is good for the entire

university is a source of considerable confusion and tension for Black

-students.

The Academic Milieu

At the prestigious private institutions studied in the East, West, Midwest,

and, to a lesser extent, in the South, the students face enormous academic

pressure. Blacks are rid exception. Their identities are deftned for them

by "I am Etlack_"___or___"female," "from isiw

York" becomes secondary to "I am pre-med," or "pre-law," or "business."

Even Blacks who, have attended primarily white or'racially mixed schools

have never experienced the feeling, expressed by one student, :hit "my lab

partner would cut my throat if it meant 'an 'A' grade for him." This "doc-

eat-dog" academic-environment is totally foreign to students from al,-

Black inner-city schools.

Such fierce competitiveness, born of exceedingly high standards and

demands, practically forCes Black students into an unfamiliar combat, not

only with white peers and professors but also with each other. All things

being equal, the transition tojhe required "I.am pre-med mind-set might

be no more difficult for Blacks than for whites. However, the very real

presence of racism, reinforced by constant reminders of allegations' that

Blacks are allegedly inferior, makes it almost impossible to complete that

transition'without carrying along racial :identity.

Black students at these elite schools generally have both the intellectual

ability and the academic skills to succeed, but they usually have-no prior

experience with such rigorous academic requirements and such ruthless peer

attitudes and practices. Their immediate task ,upon entry into the

university is to learn how to "master the university and its mythology," as

one student put it. The' faster students learn the language, behaviorial

codes, expectations, and other social nuances of the university community,

the smoother will be their adjustmentAp' the new environment.

-The academic adjustment for Black students .at the public universities

investigated in the Midwest, East, and West, while much slower, is much

more difficult. ,They are not, subjected to such rigorous academic
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requirements-. but neither are they the academic elite, possessing the
superior secondary school training that characterizes the private
university students. Most of them do not come from an academic environment
where study and scholarship.are valued, and t :re is a carry-over effect.
As one West Public student described it, 47 some Black-on-Black
pressure not to achieve. Many students del o'.ve the impression
that they're not working, very hard." Tiuently, the academic
socialization of.many public university Bla ent7 must include such
factors as "permissibility to study" (or to a :. academically), "what to
study," and "how to study."

Race Relations

Black students appeared to associate primarily with other Black students.
On every campus the "Black table" was in evidence in dormitory dining rooms
and cafeterias, althiugh some individuals or small groups of Black students
were observed eating at some of the "white tables." Living arrangements
followed the same pattern. Most of the campuses had largely Black
dormitories or concentrations of Blacks rooming with Blacks in primarily
white dorMitories.

Such arrangements are a matter of student, not university, choice. West
Public students, for example, described Black-white relations as "no
relations. They go their way, and we go ours." Other students at West
Public reported some Black-white tensions in the dorms. Black women weresaid serve as deterrents to Black-Tien socialiiing with white women.

. This act of grouping together is seen by'the students, not so much as a
reflection of Black, cohesiveness but as a necessity in a hostile
environment. As one East Private student explained it, "I couldn't deal
with white people so I had to associate with Blacks. Blacks sit together
at dining tables but have no cohesiveness. We don't stick up for each
other."

In fact, there was some evidence of Olack intra-group conflict on at least
one of the campuses studied. Black students at West Private University
have their own residence, Ujima House, which is both a haven for is
occupants and a source ofc,Black disunity. Residents are referred to as the
!'in-crowd," and nonresidents are the "out-crowd." Such labeling, which the
students apply to themselves, sets residents and nonresidents apart.
Ironically, Ujima House is not a cultural center or counseling facility.
It lends no support to Black students, who are,as likely to criticize each
other for being "super-Black," as they are prone to decry the "I-fin-an-
individual" philosophy.-

In general, students described West Private as a place where depression is
high, with few: support systems for Blacks. Saidone: "There are no
institutions and resources to help students caught in 'a cultural,
emotional, and academic whirlwind." White administrators and faculty"made
the same point somewhat differently. , They were inclined, as one white
official=put it, to take the position that "students are students," thus
rejecting the need for support systems geared to the cultural tastes and
differences of Black students.
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Most Blacle students interviewed at all of the universities spoke of white
faculty and student hostility, which manifests itself in a number of ways.
Mentioned frequehtly was the alleged belief cr": white faculty and students
that Blacks had no legitimate place on campus, because all or most of them
were special admissions or the beneficiaries of quotas. East Public
University students complained of being told by their professors that
classroom discussions, compositions, and research papers that speak to
Black issues are irrelevant.. The same sentiments were echoed at West
Private, West Public, Midwest Public and East Private, though at the
latter, students noted a more subtle approach to silencing discussion of
Black topics. East Private communicates its cues by means of courses that
do not mention Blacks, bibliographies that omit Blacks, and course

syllabuses that contain no references to Blacks.

As mentioned earlier, another major concern with racial overtones 4C the
manner in which campus police single out Blacks for presentation of

identification.

Relations with Black Facult and Administrators

The attitudes of Black students toward Black faculty are ambivalent and
complex. On the one hand, the students expressed the strong need for more
Black faculty and administrative role models. The hiring, tenuring and
promoting of Black faculty were crucial issues in the position papers
prepared by students at East Public and Midwest Public. On the other hind,

Black faculty and administrators were heavily criticized for "not relating
to Blackness and Black students," as one undergraduate put it. South

Private University students agreed with one of their peer's observation
that "some students were demoralized by Back faculty who discourage their
interest in Black culture." Midwest Public students contended that most of
the small number of Black professors on campus do not interact well with
Black students.

At the sane time, Black students seemed to understand the dilemma facing
junior Black.faculty: the traditional mandate of publish or perish. In

most uniVersities, that dictum also means publish traditional--ergo, non;.

Black--scholarship. With limited time and specific academic constraints,
the struggling junior Black faculty members apparently often neglect Black

students. Such reasoning, however, does not seem to apply to tenured
senior scholars.

Black administrators,came in for even more biting criticism. Many students
believe that the placement of some Blacks in high-level administrative
posts is intended to keep students from protesting what they view as
legitimate grievances. Said one: "Black administrators are either so
frightened for their jobs that they don't help Black students, or their
orientationNis such that they don't care or feel any responsibility to
help."

By contrast, disCbssions and interviews with Black faculty and staff
revealed that an overwhelming majority do understand the academic and
socio-racial pressures 'on Black students and are concerned about their
welfare.



What Black faculty and administrators do about their understandings is
quite another matter, however. Except for Black faculty at Midwest Private
University, who organized a mentor-student program in the spring of 1979,
none of the Black faculty at the szhools visited have created any formal
structure to help students with their problems. In each university there
were a few Black faculty members and administrators who, by virtue of their
job assignments or personal interest, worked closely with Black students.
There were also a feKwhu kept the students at arm's length and appeared to
have the attitude of fhdifference attributed to them by the students.
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III. ANALYSIS OF QUESTIONNAIRES

The themes that emerged in the indepth in erviews were reaffirmed by
responses to a questionnaire administered to 4 Black students, 47 Black
faculty and .administratorsi and 38 white fac ty and administrators. The
three':groups w ere asked to indicate their perceptions of barriers to
admission to their university, barriers to remaining at the university, and
possible waYs to overcome the. barriers by selecting one of the following
retponses:.

7-UniMportint

- - slightly important

- -somewhat' important

-,,,very. important

Items perceiVed as untrue in fact were be marked unimportant.

The: following. analysis, focuses on differing perceptions among the three
yrOups at the seven universities` as a whole. An item ttrit received a
combined."Somewhat important"/"very, important" response from 70 percent or
more of the total respondents in any 'group is assumed. to be an important
barrier or remedyas perceived by the responding group.

In general, the responses::reveal that Black students and-Black faculty and .

administrators,- share similar perceptions of the barriers and remedies
listed in the questionnaire. In .some cases, however, the students -or
faCtilty/administrators attached . a greater degree of importance to a

particular . barrier or .remedy. This similarity of perception does not
extend to the white faddlty and adMinistrators. Witt few exceptions, their
perceptions are:verydifferent from thoSe of the other two groups. (Table

:Heading :the st-;--Of.., barriers:t6.adMisSion cited by Black students and'Black
...fa041t,y/adMintstratOrs-wereipoor .SeCondaryischOol preparation, :hostile
.tlfpoitsAtAiiitroninent;.'indifferent, .recruitment, .inadequate financial .
-;si:ippb0; ;:and.-thefact,3hati has'nOt .traditionally *WelCoraed,'
Blacks. The' two IgroUP*4ditagreed only:. on :the.. iMportance-',Of. indifferent
reciAomenviwith:79"...perCent,';'Of-stildents givting".it a Combined simiewhat
iMPOrtinlifiieri.'important rating, compared to -46 'percent, of -Black. faculty.

.

,,and.:administratOrs. ..,

.White' 'faculty. and -administrators attached, far, less imPortaiice to, such
barriers. They.'agreed,_00kBlick studentS':and'Black faculty adMinistrators,
on :.. only,' one item - -poor, secondary Sehool Preparation;-with 74 percent
gpi,ing it-a somewhat important/very., important rating.



TABLE 3: COMPARISON OF PERCEPTIONS OF MAJOR BARRIERS TO
ALAISSION AND RETENTION AND POSSIBLE REMEOIES

Issue Percent Agreement

Black
Students

Mick Unite
faculty/ faculty/

administrator administrator

Barriers to Admission:

1. Poor secondary preparation 87 , 85

2. Indifferent recruitment 79 46

3. 'Inadequate financial aid '77 74 26

4. Hostile university 80 85

. UeivortitY.traditiOnally-
has not welconied Blacks

Barriers toAletentionl

1. Inadequate financial aid 88 77

2. Feelings of.alienation
and loneliness 92 96

3: Failure to use available
counseling 55 _ 131 .

4. Inadequate secondary
tschoel preparation 61 . 79

5. -- Cultural/racial ide' ntity

adjustments ,83 77

6. Sexual/social relationships 70 59

Remedies:

1. IMprdved counseling facilities 81 79
t .

2, ".''Improved remedial and -

, tutorial programs 80 79

cultural activities through-

3. Improved financial aid 88 85 '

4. An organized program of Black

out the year 80 65

5. More Black administrative
faculty and staff models

6. Assistance in securing part -,

time and summer jobs 82 79

7. More-direct contact with ..

professors 86 89

'8 More systematic study by
Black students 74 83

9. Special pre-college programs 75 70

.10. Greater participation in.
Black organizations 74 52

11. Greater participation in
general university social
and political activities"

74 83

100

74

74

13

65

63

31

74

60

82

76

36

37

57

42

26

60

71

68

65

23

52



Similarly, barriers to remaining at the university were viewed quite-
differently by Black students and Black faculty/administrators compared to
white faculty/administrators. Some 88 percent of Black students and 77
percent of Black faculty/administrators identified inadequate, financial
aid as an important barrier; only 31 percent of white

faculty/administrators did so. Likewise,92 percent of Black students and
96 percentof Black faculty/administrators cited feeTings of alienation
and loneliness as an important barrier'to retention, while 74 percent of
white faculty/administrators had a similar perception., The only-commonly
perceived barrier to retention was, cultural/racial 'identity adjustments,
ranked as important by 83 percent of Black students, 77 percent of Black
faculty/administrators, and 76 percent of white faculty/administrators.

The Adentificatipn of possible means of overcoming the obstacles to
admission and retention also revealed differing perceptions among Blacks
and whites. Almost' 81 percent of Black students and Black

faculty/administrators saw a great need for improved counseling, remedial

andtutorial efforts; only 57 percent of the white respondents had a
similar view. Likewise, all of the Black faculty/administrators and 94
percent of the Black students cited the need for more.. Black faculty,
admimistrative and staff models--a perception shared by only.68 percent of
the white faculty/Administrators. The divergence of views also occurred
when respondents considered the need for an organized program of. Black
cultural activities. It was identified as an important remedy by 80
perdent of the students and 65 percent of the Black faculty/administrators,
but only 26 percent of'the white faculty/administrators. It is ironic to

note that white respondents identified cultural/racial identity

adjustments as a barrier to retention (76 percent response) but rejected
Black cultural activities and organizations and only mildly supported the
acquisition of more Black role models as ways to improve Black students'
chances of survival at.the universities in the study.

1%
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A. Admissions Policies

IV. RECOMMENDATIONS

1

Admissions policies %hould continue to recognize an Obligation to admit
Black students :.from underachieving inner-city high school4. Policies that
are formulated -to admit only nigh achieving students; who have been
socialized to fit the university'S image will exclUde the majority of Black
youth.

B. Recruitment

1. Recruitment policies flow from admissions policies. Universities
should seek outstudents from predominantly Black inner-city schools as
vigorously as they recruit "preppies" and students from priiiate or suburban
school s.

2. Black personnel should be used to recruit Black students. Schedules
should be arranged .so that Black schools are visited early- in >the
recruitment process.: instead of late or last, as is often the case.

3., Close communication with high ,school counselors should be maintained.
'Often counselors need to be persuaded to encourage students' to apply to
State or seleCt private universities. 'COunselors should also be encouraged
to follbwipl,,on students ,who are frequently slow in completing, their
appl,icatidns:

.

C. Precol lege Programs
.

1.. Universities should be encouraged to institute or continue special
precollege programs, such as the Summer Transition program at South Private
Universi.ty, which proVide academic assistance during- the summer beicore
freshmen enroll. Students with poor secondary school bakgrounds are
'Likely to need .helR, in mathematics, reading, and -writing. They are also
likely to need instruction on how to stidi.

l
2. 'During the freshthan year, students .should be given continuing access
td academic, tutorial, and counseling resources that are part of or similar
to the precollege, programs.

D. Orientation

Black,students 'should receite an orientation to the univer§ity.that helps
them to

-rfeel that they deserVe to be at the University, desp/te attitudes or
actions to the contrary;

- -understand the academic expectations of the university and learn early on
to go aboksatisft/ing those expectations;

--plan' personal goals, which maybe in keeping.with or in addition to the
goal s of -the university; and



- -learn how to locate resources that can be used to satisfy _academic,
social, psychological and economic needs.

E. Counseling

This is a critical need in view of the enormous social and -academic

pressures" noted _by Black students at predominantly white universities.
Universities should- hire Black counseling personnel whose personal

philosophies permit them to help the students to be conforta* with their
Black identities and their roots, and, at the same time, to function in the
larger university community.

F. Cultural Agjustment

Universities should encourage, not discourage, Black student .awareness of
their heritage in all of its positive aspects. Black students need their
own organizations and culturtl activities as importer.it means to deal with
hostile environments and ensure the development or-healthy attitudes
toward themselves. and other Black people.

G. 'White Faculty/Administrator Awareness

1. University presidents and other high ranking administrators' should
take the lead in helping their faculties )o be more effective in teaching
Black students. Such a process is likely to involve many factors:

awareness of racial attitudes and preferences;

- -reexamination of curricunr content;',_

- -assessment of teaching strategies; and

- -reexamination of assumptions about who should be served by the

university, who "fits" the university's image, and what social or racial
Characteristics are necessary for the good of the university.

2. Universities should consider instituting, teaching seminars, group

discussions, or lectures and sem:aars in Black culturt to help
administrators, faculties and staffs bvxmle more aware of Blac0,stpdents'
needs and how to satisfy them.

3. Leadership should be exercised to end harassment of Blackbstudents by
Campus security personnel .or local police.

H.. Black Faculty/Administrators

1. UniVersitfes :- should --recruit and hire more. Faculty,
administratort, and staff to serve as model.; of achievement and to be
resources dto'-tSsftt students with their prohlem. Both Alack studentsand
Black fathitY/administrators pited:thists the mostAmportantisolution to
theHprobleMSBlack stUdentslace. .Jhis.study:tgreeswiththatConclusion:':
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2. Black professionals should develop mechanisms for direct and
continuous contact with Black students. Some Black faculty and
administrators will require similar sensitizing to that advocated for
their white colleagues. Black faculty and administrators ought to see
their roles as academicianS or administrators who serve the total
university population, but,'-beyond that, as Black men and women who have an
additional obligation to serve,as models, mentors, and friends of Black
students.

I. Contact with Faculty

'Universities should encourage and provide mechanisms for more contact
between,Black,students and the general faculty, particularly professors
under whom Black students are currently studying. Such contact could come
in the form of personal conferences, lunch or dinner with the professor and
groups of students, or other creative patterns.

J. Financial Assistance

1. Black students need greater financial assis' ice. While all of-the
universities studied-provide financial assistance based on need, students
complain of the inadequaty.of the aid package, which usually consists of a

combination of: grants, loans and job earnings. Where possible,
universities should provide greater amounts of grant money and fewer loans.

2. Freshmen should not be required to take during-school jobs. Students
frequently cite the burden of holding a job during the freshman year.

3. With Black youth unemployment/at a level of almost 50'percent, it'is
unrealistic to require that summer earnings be a part of students' yearly
budgets. 'Where the university,As able to assist its Black students to

'' secure summer jobs, then this requirement can and should be met.

4. Contingency funds should' be available to help Black students meet
financial emergencies.

K. Further Study

1. Other universities, similar to the ones in this study, should be
surveyed.

2. Graduate and professional school programs also-need close scrutiny.

3. Such studies, however,Ahould be undertaken by teams of researchers,
adequately funded for indepth investigation.

L. Data Availability

The U. S. Education Department should require annual data from colleges and
universities, ,,td give 'accurate information by race/ethnicity, on such

c,; matters as changes in admissions policies, recruitment procedures, numbers
of applicants and admissions, and attrition at'all levels.
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The data. and, other findings during the course of this study do not
bode well for the future of Black higher education at predominantly white
uni yerSi ties.,

Poor academic preparation in .secondary schools appears to be the main
barrier to access to higher education at the seven universities
investigated: 'And yet, several of them are considering changes in their
admissions policies that would'require higher college board scores and
class rank--a trend' that threatens to curtail Black enrollment even
further. Even more disturbing is the tendency--already apparent at East
Private University and West Private University--to select only the most
"soci al 1 y acceptable" Black students, excluding, economically disadvantaged
students. If continued, the practice could ultimately produce a trained
B1 ack" gl ite. Rooted in mi ddle-cl ass, predominantly white neighborhoods,
educated at predominantly white high schools,- and rewarded for
deracializing themselves at the, university, this corps of Black college
graduates °could be expected to feel little responsibility for the Black
underclass, widening the significant gap that already exists.

Attrition statistics for Blacks vary significantly among the seven
universities from the alarmingly'high rates at Midwest Private and Midwest
Public Universities to the .negligible drop-out rate among the highly
qualified Black students at East Private-University:- However, at-all seven
universities, the, underlying causes;of Black attrition appear 'to bp rooted
in the'.gor quality :of,-Black life_on campus. Black,-:students perceive
themselves in .,a hostile'etivironmentL-a view shared by -the vast majority of
Black faculty/administrators queried and recognized 'by almost tWo-thirds.
of. the white Black 'students must attempt to deal with
loneliness and alienation as well as .hostility from white professors and
students at the. same time' they are trying to adjust to a largely foreign
a,.a arm mil ieu_ =`

Meanwhile, univerS1
students ' ability
pressures.
asiiSt anc

deserve
*inferiority is then ,

highest 'academic..a

times*, the Univers
identity, frowning ,O
hall tables, a sense'

end ;conf 1 icting". s that fUrther hamPer

kt .s,Uden::*110:''reteive. special- financial,:aid academic
e,:,that'::!,!SPecial' is: -inferior -that not

university.. T badge of
stUdents, includ,ing .those of the

,y and :t#OSt!;:with.no: financial need: At the same
ignal',:Black studentS. 'to,,` downplay:- their racial

ack : tocietiet, Black .dormitories, Black dining
lack

-.:with..the extraord nary... academi c and so ci al

Black
On the.one >han(

each :other in similarly -ways.

un.;Versity.divesti,tureif:,Black-4tUdies, Black.'
. 2

re4f 1A6kS, . Want .to

nteitate;:" ie` I(''as:Black :to 'deeitPhasi ze'44ce and



Universities offer few support systems to help Black students cope with the
whirlwind of confusing racial, cultural and academic adjustments. There is
a scarcity of Black role models, inadequate financial aid, and an almost
total absence of trained Black counselors on all of the campuses
investigated. The universities, while acknowledging the pressures faced
by Black students, do not recognize the need for 'Black counseling
personnel.

In addition, Black students have ambivalent feelings toward Black faculty
and administrators. While they cry out for greater numbers of Black role
models, they feel that most of the Black faculty/administrators presently
on campus do not care about them or cannot communicate with them.

Black faculty, on the other hand, share the students' perceptions of the
problems and solutions. More important, they show far greater
understanding of the students' needs than do white faculty and
administrators. Nevertheless, these Black professionals have failed to
develop mechanisms that would increase interaction, strengthen their
relationships with Black students, and enable them to help the students
with their problems.

In short, while poor academic preparation appears to be the main barrier to
access to higher education at the seven predominantly white universities
studied, the factors described above constitute the major barrier to
retention.

Substantial changes in university policies and programs are needed if Black
students are to gain increased access to predominantly white institutions
and enjoy opportunities for academic success. Admissions and recruitment
efforts should continue to include Black students from inner-city schools.
Programs of special financial and academic assistance should be expanded,
along with efforts to provide orientation and counseling facilities and
more Black role models for students. Universities also need to raise the
consciousness of white faculty and administrators--and, in some cases,
Black faculty and administrators--to promote more interaction with Black
students. Only then will there be *a realistic prospect of, increased
admission, retention and graduation from college for America's Black
youth.



Related Bibliography on Black Students at Predominantly White Institutions

In order to illustrate that the findings of this report are an indication
of the overall situation and not the individual inequities at hand-picked
institutions, the Committee includes this brief, review of other relevant
literature on the subject. Since the problems encountered by Black
students on white campuses remain a major stumbling block to paritY in
success and graduation rates, the need for Federal assistance in the
resolution of these issues has not abated. The Committee regrets that time
and budgetary constraints ,prevented an in-depth analysis to demonstrate
the continuity_of these problems but encourages -other investigators to

-Orobe this topic in greater detailf

Boyd, William M., "Black Undergraduates Succeed in White Colleges."
Reprinted from the Educational Record, Vol. 58, No. 3, 1977.

Data.presented in this article are based on a survey which was conducted in
1973 and again in 1975 by an alumni group of A Better Chance (ABC), an

organization founded in 1963 whose "primary purpose is to help talented
minority group students attend those (predominantly white institutions)
and succeed at highly selective colleges." The purpose of the survey was
to refute the myth that Black students are only able to attend "top-
schools" because of special admissions policies. The author draws the,
following conclusions based on the two surveys: (a) Black students make a
successful academic adjustment at white colleges; (b) they retained a
strong interest in graduate education, and (c) students felt confident
about their academic preparation. Former ABC students were found to have
better preparation which, according to the author, points out the need for
more Black students to attend independent secondary schools and equivalent
public high schools.

4:1

Centra, John A., "Black Students at Predominantly White Colleges: A
Research Description." Sociology of Education, Vol. 43, Summer 1970, pp.
325-339.

A comparison of the background characteristics, activities, goals and
perceptions of Black students at predominantly white colleges with those
exhibited by their: Whitecounterparts. Data presented in the article are
based on the , results 'of, the "Questionnaire on Student and College
Charactertstics" ASCC) that was administered to 249 Black students at-83
traditionallY whiteinstiiutions in 1968. A comparison group of 249 white
students2.was selected from the same.83 inStitutions. White students were
mat6id iiith--BlaCk-teSpondents on the.basis of sex_and_major field of

-study: As:expected, theresults revealed that there were large-differences
in socioeconomic background-between Black and white students and that white

studentsivere'be001rinriedivorganiied campus -based LaCtivAttes,..while_
.__Black-studentS-WereJnvolOd7WithiadMiles aimed atimproVing the. larger
society in':.general 'and' those aimed at.imOroving the-status of Blacks in
particular. , The author also. found that more Black students than whites.



planned to attend graduate or professional school. An analysis of the data

also showed more similarities than differences in the Black and white
students' perceptions of the college environment. It should be noted that
despite the similarities in the responses-to questions (on general features
of the college rules Vregulations, curriculum flexibility, political
activism, etc.) they viewed the racial environment quite differently.
These differences pointed toward the existence of a dual environment.

Dawkins, Marion P., "Enhancing the Meaningfulness of the College
Experience. for Black Students on a Predominantly White campus," The
Maryland AsSociation for Hi her Education Journal, 1978, pp. 10-19.

A discussion of Black students' perceptions relative to faculty-student
relations, academic advisement, support of administrators, student
interracial encounters, and social participation at the University of
Maryland at College Park (1977). The author argues that only through an
awareness of Black students' perceptions of the existing, college
environment can college administrators et. aL make sincere efforts to
enhance, their (Black- students') experience at predominantly white
institutions and to improve- their chances for successful college
completion. Although the results of,this study are based-on data gathered
from only 81 returned questionnaires, the findings underscore similar
academic and non-academic (e.g. feeling of being objects of prejudice;
inappropriate advice from .academic advisors; limited participation in

social activities) adjustment problems experienced by Black students
attending other predominantly white institutions.

Jones,. Larry G., Black Students Enrolled in White Colleges and

Universities: Their Attitudes and Perceptions. Atlanta, Georgia,
Southern Regional EddEiT)cn Board-, 1979.

The purpose of this study was to gather the opinions, attitudes, and
perceptions of Black students regarding campus activities and

institutional programs at predominantly white institutions in southern
States. The author's intent is to provide =ome baseline data which could
be utilized by college administrators in formulating policies and programs
aimed at retaining, Black students currently attending predominantly white
institutions and recruiting others. Nineteen (19) institutions
participated in the study. A total of 7,861 questionnaires were
distributed and 2,564 were completed. The major finding of the study is
that "Black students choose, enroll ln, and remain at predominantly white
institutions because they are convinced that the educational benefits
derived from the experience are worth any extra effort, struggle, or
consideration necessary. ". It is the responsibility of the institution to
institute_programs aimed at addressing the concerns voiced by its Black
student population. The author concludes that -Black students __on

predomin-antlYThihite zampuses should be given every opportunity to
participate in campus activities and programs and that the administration
should solicit their help in the recruitment of minority faculty and
students.



Lyons, James E., "The Adjustment of Black Students to Predominantly White
Campuses." Journal of'Negro Education, Vol.. 42, Fall 1973, pp. 462-466.

In an attempt to ascertain what Black students are doing to survive on the
predominantly white campus, the researcher conducted a survey of colleges
and universities in the Northwest, South, Midwest, and the West. A
questionnaire was sent to undergraduate students,, vice presidents, and
provosts of 140 colleges and universities during the summer of 1969. The
results of the survey indicated that the Black students felt .a real need
for the creation of a Black student organization. This organization was
viewed as the vehicle for expressing the political, cultural and social
concerns of Black students. Black students were found to be actively
involved, in the recruitment of Black faculty and staff and curricular
activities. In addition to demanding more Black faculty and staff, the
Black students expressed a desire for a Black or Afro-American Studies
Program, new admissions procedures, and increased sensitivity on the part
of the administration.

Lytle, David, "Harvard Study Shows Race Problems Still Exist." Higher
Education Daily, Vol. 8, No. 96, May 15, 1980, pp. 3-4.

A summary of the comprehensive race relations report written by a multi-
racial group of students and faculty of Harvard University., This report is
based on a survey which was conducted among the 6,000 students attending -

Harvard- Radcliffe College. The author. highlights Black and white
students' opinions about the academic ability of minority students,
Harvard's admissions policy, and the overall treatment of Blacks and other
minorities on the two campuses. According to the report, "admission
policies favoring minorities foster doubt about their academic ability and
represent a particularly serious problem in race relations because they
challenge the right of minorities to be at Harvard." The status of race
relations at Harvard is said to be a "checkered pattern", characterized by
both interaction between Blacks and whites and "pockets, of racial
separatism". The study recommends,, that Harvard be "more forthright in
-expressing support for minority students, that more curricular on race
relations be developed, that greater use be made of student tutors and
proctors in improving race relations and that high priority be given to
affirmative action plans to increase minority faculty members."

Lytle, David, "Harvard Should Establish Minority Center, Advises Panel."
Equal Opportunity in Higher Education, Vol. 7, No. 3, February 9, 1981,p.7.

A review of a report submitted by the student-faculty committee which was
formed in response to student demands for a Third World center. After
studying 'Third World centers established by several other
universities/colleges, the-committee-rejected the idea-or.setting up such a
center at - Harvard fearing_ that the 'center might result in the "further
separation of the races at Harvard." The committee-recommended that the
school establish a foundation to sponsor intercultural and social events
for all students._



Peterson, Marvin W., et.- al. Black Students on White Campuses: The
Im acts of Increased Black Enrollments. Ann' Arbor, Michigan, Survey
esearc enter, Institute for Social Research, The University of

Michigan, 1978.

A compilation of articles which address the question of the responsiveness
of colleges and universities to Black students at thirteen (13)
institutions (Bowling Green State University, Ohio; two annonymous
institutions, "University of the City" and "State University"; State.

University of New York College at Brockport; CaliTtrnia State CollageAnd
Clarion State Coll**, parts of the Pennsylvania State College'Istem;
University of Missouri, Kansas .City; Metropolitan University;
Northwestern University, Illinois; -hradley University, Illinois; Carleton
College, Minnesota; Lewis University, Illinois; and Macalester College,
Minnesota). Since the authors' intent is to assess the impact of increased
Black enrollment on the administration, organization, faculty, curriculum,
allocation of resources And student culture, they do not emphasize Black
students' responses to the institutions they attend. The research survey
-was carried out in two stages. Stage I consisted of institutional visits
and was designed to obtain information on institutional responses to issues
concerning administration, faculty, academic and student culture. In

Stage II, the researchers did an extensive survey of 4 of the 13 campuses.

The researchers make a sincere effbrt to place the admissions of
substantial numbers of Black students to white institutions in 1958 in its
proper historical perspective by highlighting the external and internal
environmental forces which set the stage for their (institutions')
responses. Four general patterns of response-to Black enrollment at the
institutions surveyed were identified - adaptive, responsive, reactive,
and evolutionary. Analysis of the data provided by the 13 institutions
reveal the decision to recruit significant numbers of Blacks was in most
instances a voluntary decision. Leadership from the top is identified as
being important in the successful recruitment of minorities and the
implementation of programs designed to benefit Black and other minority
,students. The increased enrollment of Black students on the campuses under
study was found to have an impact on the administration, programs, faculty,
etc., although the degree of impact varied from institution to institution.
The authors conclude their analysis with comments on the future commitment
and support which can be expected from these institutions and elaborate
further on a model of institutional response to increased Black enrollment.

Scott, Patricia Bell, "Two Sides of the Coin: Black Students in White
Institutions." Journal of NAWDAC (National Association for Women Deans,
Administrators, and Counselors , undated.

A trend analysis of articles on Black ,:tudents at white institutions which
appeared in the Colle e Student Personnel Abstracts'(CSPA) from 1965-1976.
The author formu ate six ques ions .w is wer'iTATil about the 428 research
articles which she'found dealing with the; topic. Not surprisingly, the
largest percentage of research during this period emphasized the ;

attitudes, academic weaknesses, test performance, family backgrounds, and

24



levels of aspirations of Black students. The research efforts of Gibbs
(1973) and Strikes (1975) are cited as being useful sources because these
authors provide theoi'etical models relating to coping mecha'nisms and
adaptive patterns of Black students in white colleges. The author argues
that researchers should stop overemphasizing the so-called handicaps of
Black students on white campuses and work at strengthening the theoretical
and research base.

Willie, Charles, V. and McCord, Arline Sakuma. -Black-Students at White

Colleges._ New York, Praeger Publishers, 1972.

An indepth discussion of the experiences of Black students on four
predominantly white college campuses in upstate New York.. This study,
which was conducted during the 1969-70 school year, is quite different from
others dealing with the topic because of the different data-collection
techniques utilized by the researchers. These techniques include: (a)

interviews with Black students, (b) a survey of Black (and white) students,
(c) forums conducted by Black students, (d) written documents and records
concerning campus activities, and (e) interviews with the Black advisors on
each campus. The issues of concern to Black students (white racism, social
life and political action, housing, Black studies, etc.) are treated in
separate chapters of the book. The personal experiences (perceptions,
attitudes, aspirations) of'several Black students which are highlighted
throughout the book enhance the overall effectiveness of the study and lend
support to the assertions made by the researchers. The total Black
experience at a white college is described as a "story of hope,
frustration, and disillusionment," a "story of acceptance and rejection,"
and a "story of individual and institutional racism." Further elaboration
of the policy implications for the study is provided in the summary
chapter.
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Petceptions of Problems

1. Stbdent perceptions (84 respondents)

°In response .to,Ahe questionnaire, student perceptions of the.most
important barriers to admission areas follows:

A.- Black students have poor secondary school preparation.

(1) somewhat important - 24

(2) veryimportant - 49..

Cultural/racial identity adjustments.

(1) somewhat important - 29

- 41

Appendix A

Questionnaire. Responses

(2) very important

The university perceived as a hostile

(1) somewhat important 29

(2) very important 38

(87%)

(83%)

institution.

(80%)

The university does not actively recruit Black students.

(1) samwhat important 17

(2) very important

E. Inadequate financial aid.

.(1) somewhat important

(2) very imPortant 50

F:' The 'university is perceived by Black studenti
that traditionallyhas not welcomed them:

(1) samewhatimijOr4lt. 23

ver3i-lnioigtan 39.

as- an institution



With regard to barriers to remaining, once admitted, students
perceived the following:

A. Fee linos of alienation and loneliness.

(1) somewhat important - 21

(2) very important. - 56

Inadequate financial aid

(I.) .,somewhat important 8

(2) very important - 66

Cultural/racial identity adjustments.

(1) somewhat important - 29

(2) very important - 41

D. Hostile environment.

(1) somewhat important - 25

(2) very important - 45

Sexual/social relationships.

(1) somewhat important 37

(2) very important - 22

The most important remedies suggested by students are:

A. More Black faculty/administrative models.

(1) somewhat important 12

(92%)

(88%)

(83%)

(83%)

(70%)

(2) very important 67

B. Improved financial aid.

(1) somewhat important 8

(2) very important

. More direct contact, such as conferences, with professors.

66

(94%)

(88%)

.o

(1) somewhat important' 26

very,-important 46

Assistance in securing part-time (during school) and summer jobs.

(86%)



(1) -somewhat _important

(2) very important 39

. Improved counseling facilities.

(1) somewhat important - 27

(2) very important - 41

. Improved remedial and tutorial programs.

(82%)

(81%)

(1). somewhat important - , 24 ".

(80%)
(2), very important - 43

G. An organized program of Black cultural activities, throughout the
school year.

(1) somewhat important 23

(2) very important - -44
(80%)

Special. Pre-College programs 'to compensate f r poor secondary
school preparation.

(1) somewhat iMportant - 27

(2) very.. important

More Sitster.P.tic. studying by Black students.

(1) somewhat important

(2) ..very important

Greater participation in Black cimPus organizations.

(1): ,OMewhat:tinpOrtant - 24

important 38

(75%)



(1) somewhat important - 13

(2) very important - 27

B. The-university is perceived as a hostile institution.

(85%)

(1) :sanewhat,impOrtant 13

.('2) very important - 27

(85 %)

C. The university ikfflrceived'as a. place that has not traditionally
welcomed .them. .

sOmewhat.piportant
(83%)

(2) very important 28

Adequate -f inanci al support i s not avai 1 abl e.-

(1) somewhat important 13
(74%)

,(2) very important

.,: ,

E. _High ,sChii01 c'ounselors don't encourage Black students
the-:uni'Versity:-:

(1) somewhat mportant 14

(2) ert important 21

Barrfier to remaining' at the university:

(74%)

Student feelings of alienation and loneliness.
-

(1) somewhat important 14

(2) very important 31

B. An environment perceived as hostile.

10

29

(1) somewhat important

(2) very important

(83%)

Failure" to use available Counseling services:

(1). somewhat important .15

: (2) very imOortant

.-

InadequatO .secondary school preparation.

(1)-:- - 14--

):_yery,
.

important 444._. _



C

Aat

CUltural/racial identity adjustments.'

(1) somewhat important 16

(2) very important 20

Inadequate financial aid.

(1) somewhat important - 13

(2) very important 23

---Pgiible remedies:

A. More Black faculty/administrators, staff models for students.

(1) somewhat important 7
(100%)*

(2) very iMportant - 40,

(77%)

(77%)

More direct contact, such as conferences with professors.

(1.) somewhat important.

(2) very-important

.12'

30

. Improved financial aid.

(1) somewhat important

(2) very imPortant 31

More systeilatic stuilying by Black Students.

(.1) sonewhat.important - 13-
: .

(2) very important 26

E. 'Improved 'counsel ing faci 1 i ti es

(1) :somewhat 'important 9
. .

(2_) very intiOrtani:::..,, 28
..,.. _

:ASSistance:In securing part -time (during school) and:,Stimer jobs.

(1)'.:sdifewhat iinportant- . 14 ,

(.79'0.(2) very important 23.

(89%)

(85%)

(83%)

(79%)

!e

31



(2) very important 22

. Greater participation the general
political activities.

(79%)

university social and

(1) .s w important 14

(74%)
(2), very 21

Special pre college programs to compensate for poor secondary
school Ara ion.

a m ortant 13

m ant 20

(74%)

The above is the only item receiving a combined 70% perception as a
barrier to admission.

Barriers to remaining at the university

A. Inadequate secondary school preparation.

(1) -anewhat important 13

(2) very important 18

(1) somewhat important

(2) very important



ossible remedies:

. More direct contact, such as conferences with professors.

(1) somewhatimportant

(2) verYimportant

The above is the only item receiving a combined 70% perception as a
remedy to the problems of Black students.

12

15

(71%)
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THE SECRETARY OF EDUCATION,
WASHINGTON, D. C. 20202

CHARTER

PURPOSE

The Secretary is responsible for the administration of various higher
education and civil rights programs mandated by statutes as these affect
the general population. Administration of these programs involves a
setting of priorities and an understanding of interlocking social,
political, and economic complexities affecting black Americans. The
Secretary requires the advice and recommendations of persons
knowledgeable of/the impact of the mandated programs on the higher
education of bladk , Americans in order to fulfill his/her
responsibilities under statutes effectively.

AUTHORITY

20 USC 1233a.

This Committee is governed by the provisions of Part of the General
Education Provisions Act (P.L. 90-247 as amended; 20 U.S.C. 1233 et
se :) and, the Federal Advisory Committee Act (P.L. 92-463; 5 U.S.Z7
ppendix I) which set forth standards for the formation and use of

advisory committees.

FUNCTIONS

rgrnittee adviSes...the , Secretary of Education, and the Assistant
ecre Po.stsecondanr :,:'"fdtication. :The COmmittee examines all

roac her educatior(of `,black:Itmerticans'as well as the needs:
'`2storica'ly black d Universities and .in r.particula

ses<:; recommendations' in these areas-

eiseveral courses of action
artidipation of blacks in all forms,
educati on;

NATIONAL ADVISORY COMMITTEE'ON BLACK HIGHER 'EDUCATION
MD -BLACK COLLEGES VD .UNIVERSITIES

evelroprneht-oftilternatives .sensitive to the
rivitions, and aspirations ,of black% youths;

,inirplanningjOrAhelOtbre:ible and
,Fie col leges, ,and
Onding';4ho?*Mbers. of black's carolled .

041 iy. an_d 000411

research .t6..:suppOrf, the 'de-
aiisiOn.,0 r;OXittIng;:ret4arch, , and

tiiiLeMPiild'al.researc14:-.':.



(5) in the" stimulation and enCouragement 'of more scholarship
and research by blacks on qUestioris of public policy relating
to 'the. educational. neegs of bl ackS and the promotion of these

onal and. State levels;

16): in the evaluation and monitoring of the impact of Federal,
,regional, Or..'State efforts in the public and -private sectOrs=,
In ithotov:trigclo: itatui:: of blacks, in higher eduCation;

in the'eVaftiati Oh and monitoring of current and developing
le514raL t091.9419 or State Policies' designed'' to equal iz& educational ..

iekt. and improve- access. for larger numbers
1aAcks; in higher ucat PP,

ent of ,approaches, to the financing of the-
he institutions :.with the heaviest concen-

.elto''Metii of means to. increase :access, reterIticin,...
and-gi!adtia 'r''''-',,: '' blacks 'from ;institutions of ,hi §her education;

(10)'.--- development of ialternative ways. of increasing the
number$ of ,ackt:?:entering.'and completing graduate and profes-
sional degree. programs; ,

111) in recommending a long-range:plan for increasing the
quality :of 01 ack .'hi gher. education and.: the numbers of, black Ameri,
cans able to:participate more fully in American society because
they haVe'sUCcetsfUlly completed Such education;

(12)- in :the aSsessment of the resultant implementation of policy
decitions and recOniriendatiOns.

STRUCTURE::

The Committee Consists of fifteen (15) members appointed by the
Secretary for terms: not to exceed three (3) years, subject to the
renewal of the Conimittee. The SeCretark desijnates one of the fifteen
(15) members as the Chairperson. . Members are persons who are

. knowledgeable aboUt :the, higher education of blacks, the historically
black colleges and universities, and/or the- economic,- educational,
societal, and "political: realities in wkich Public policy is made: At
least five Of the fifteen members of the Committee shall be presidents
of black colleges- and at least one member shall be from the business
sector.

Managenient, imd,itaff:serVices are provided by the Program ,Delegate to
the,.,.,CoMMittee'. who fsi.. appointed ,by the Assistant Secretary for

',PostsecOridaryEduCatiOn.'



,COMmittee meets not less than. fourtimes etch-year with the advance,Committee
the -Secretary' !or designee. The Secretary.- or, designee

.:03qa'04:::::AgOnda,;:for each meeting. : Meetings . are ;open': to the public

iccep;OS'iiiasf.:.bi" determined otherwise by the Secretary. Public notice
?Made?Of all Copigtee-Meetin0§,. and a 'Federal OffiCial is:present at

0'eetingi..,Meetingt are Ccidlitted, and records Of .proceedings kept,
at required by applicable laws and Department regions.ulat

COMPENSATION

ers.of the..Committee who are not full-time employees of the Federal
tiernment::.are entitled' to-receive compensation at a rate of $100 per

ui,per diem and travel expenses in accordance with Federal Travel
ohs..

ANNU ST ESTIMATES

.
e: total annual cost for operating the Committee, including

com On and travel .expenses for members and consultant services
an'd research, but excluding .staff support is $130,000: Estimated
person-years- of.staff support is ten at an estimated cost of $210,000.

ittee.,,sobinilts to t e.;,congress on or before. June 30 of each year

Iannual ort: which' 'contains, as a ,minimum a list :the :names and

us, n addresses of ,list of the and

ngs the f nct ohs, ,of the Comm tte, and a simiTarY.0
comendat,ions made during the: year. Such

iii

ot ere a. s -a Interpreted As7"pretluding interMittent
1411 recomMendationt to Education .throuco'ut

the t'ea'r. .
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DURATION
.

Uhleis, renewed by apPropriate action prior to its expiration, the
-National .Adyisory Committee on Black Higher Education and Black
:CO:14es and Universities terminates June 30, 1982.

Acting Secretary


